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ABSTRACT

There is a great deal of research detailing the WHA of effective school leadership — what
school leaders in traditional schools need to knoand do to lead in those schools. There is
little research, however, on what leaders of alterative education programs need to know
and do. Also, in contrast to the many higher eduden preparation programs that prepare
school leaders for traditional school leadership, igher education preparation programs for
alternative school leaders are mostly non-existent.Even with traditional preparation,
beginning and inexperienced practitioners are easiloverwhelmed by the sheer magnitude
of the WHAT of school leadership and many contendhie training leaders receive is off
target. Training leaders for alternative schools emains even more off-target and mired in
the model we use to train those leading traditionaschools.

Introduction

“[W]hen a traditionally trained school leader agrde run a charter school (or other
alternative school), he or she faces a daunting) gip,” says a report that was issued in June
2008 by the National Charter School Research Rrojdwe report notes that charter school
leaders typically require skills not just in leaglimstruction and managing people, but also in
finding and maintaining school facilities, handlirftpances, hiring faculty members, and
negotiating relations with boards, parents, andtehachool authorizers (Campbell, 2008). The
skills mentioned above are not unlike those reguicesuccessfully lead and manage alternative
schools (Price, 2008).

Training leaders who understand the unique charatits of at-risk and alternative
learners can help ensure success for staff aneriuch alternative schools. Clearly, leaders of
alternative schools, with their challenging studeopulations, require specific, targeted training
and support that may be inherently different frorhatvis currently available to them in
traditional programs. Because of the ueiquature of alternative schools and alteveati
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students, leaders in those settings require diftdraining, skills, competencies, and mindsets to
provide what it takes to be successful alternagoleool leaders (Price & Doney, 2009).

There is little research, however, on exactly wlestders of alternative education
programs need in terms of preparation and traitenge successful. In contrast to the many
higher education preparation programs that presmteool leaders for traditional school
leadership, preparation programs for alternativeost leaders are mostly non-existent. Even
with traditional preparation, beginning and inexeeced practitioners are easily overwhelmed
by the sheer magnitude of the WHAT of school legkigr today, and many contend existing
training and preparation programs are off targetining leaders for alternative schools remains
even more off-target and mired in the model we tas&rain those leading traditional schools.
Some programs have reformed their preparation patials requirements to meet what most
acknowledge is a changed world that, in turn, neguschools and school leaders to change ways
of leading to meet the needs of today’s staff aldients. It seems to some that, even with
changes, traditional programs are still not ongtay even equipped to prepare those who will
lead staffs and students in the expanding numbexkbesnative schools.

Preparation programs are not preparing leaderstafédy for what some school districts
now see as their leadership needs. District paeeomait for leadership talent to emerge by
posting job openings and then seeing who appl@thers are starting to take a more pro-active
role in identifying, recruiting, training, and supting future principals earlier in their careers
with their own professional development and leaddgrpreparation (Olson, 2008). Traditional
leadership preparation is being circumvented byofferings provided through local efforts and
those offered by a growing number of on line pragga

Purpose of the Atrticle

The purpose of the article is to discuss schoalldegreparation and a redesign of
existing programs to better prepare school leadethe WHAT and HOW of leadership in
alternative schools.

Research is Clear

The school principal can have great impact on dvechool achievement (Leithwood,
Louis, Anderson, & Wahlstrom, 2004). But the trighthat neither universities nor districts can
single-handedly provide the breadth of experiemmeded to adequately prepare school leaders
whose leadership will result in improved learningr fat-risk and alternative students in
alternative school settings. For example, in téglaghool achievement world of standards and
test scores, looking at existing data from standaddtests is just a “jumping off point” to
thinking about what differences in instruction admite to differences in achievement and what
strong principals can do about it (Southern Edanat Research Board, 2008). There is much
more to leading in this environment and much mbe¢ heeds to be done to train and prepare
leaders to lead in alternative schools. “Effectieadership is a critical factor in school
success," (Murphy, 2009), and as such, one moge istéeadership preparation that must be
considered is a program in advanced certiioafor principals and teacher leaders that will
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support excellence within the profession and, nrogtortantly, promote student success in all
settings.

This article proposes the development of a progaprepare and train leaders to lead in
alternative schools. The suggested program prgptuselevelop, certify, and support school
leaders who focus on all aspects of alternativeoalag, including a relevant curriculum,
effective instruction, and appropriate school mamagnt. The overall goal for alternative
education and traditional education is the samenpraved learning and increased student
achievement for all school students — however,skilks needed to lead dissimilar schools are
different, as is the emphasis on what skills anititiéls are most important in leaders who take
learning environments to a place where both sclptibns serve students successfully. The
program and model suggested will be a multi-agexathaborative partnership between a school
district, the Educational Leadership Studies Depant at West Virginia University, and a
private provider of online digital resources, all gollaboration with the West Virginia State
Department of Education. The preparation progratoame is: an increase in knowledge, skills,
abilities, and dispositions critical to leadership program candidates vying for leadership
positions within high-need districts and and/oedative schools or for those preparing for
leadership positions in such districts or scho@safge County Department of Education-
Opacic, 2008).

The Proposal

The proposal is to develop and implement a prejosraind training program to prepare
leaders to lead in alternative schools. This lesdp program proposes to blend historical
knowledge of skills development with new contenbwbleadership, administration, staffing,
finances, staff training, curriculum, and studesarhing from current research on best leadership
educational practices within regular and alterreaighools. We have learned that when students
are removed from traditional settings, the skillssabilities, and capacities that leaders and
teachers need to employ to reach at-risk or altenatudents in alternative schools becomes an
important component of the success of studentsah settings (Price & Doney, 2009).

The Students

If the students who are at risk are not provideg@rayriate alternative options or
solutions, they are much more likely to drop oudl aever return to school. This situation puts
great pressure on each school leader to addreshatienges of reaching the staff involved with
at-risk and alternative students in areas of safiyg patrols, dropping out, and the resulting
negative impact on the student population as deMBarrientos, 2008). The impact of student
dropouts on fellow students, teachers, school lsaahstricts, and the community as a whole
requires us to reconsider the role of alternatinegmams and the leaders who administer them.
America’s Promise Alliance estimates that the fatlgovernment would reap $45 billion in tax
revenues now spent on welfare payments, publidthealvices, and dealing with crime if half
of the current 20-year-old high school dropouts $iaged in school (America’s Promise
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Alliance, 2008). The ACCESS program, an altermatschool program in Orange County,
California, is an example of a program that settiese most in need and at risk:

83% quialify for free or reduced lunches (the averfay traditional schools with similar
demographics is much less)

71% live in high-crime neighborhoods with limitedsources (the traditional school
student area averages less than half that number)

Many are foster youth, abuse victims, emancipatétbrs, or live in group homes (in
traditional schools there are many fewer such nsinor

Many are transient, homeless, or need to work ppau a family (not nearly as many of
this population are in traditional schools)

91% have changed addresses one or more times dhengchool year (less than half
have changed addresses in traditional schools)

Many have an unstable family life (many traditiosahools students have documented
more stable family life situations)

Many battle high levels of trauma, stress, substaadause, and/or depression (trauma
situations are less frequent in the student pojomlain traditional schools [OCDE-
Cisneros, 2008]).

The unique nature of the ACCESS program allows diaffing, staff development,
instruction, financing, and decision-making to bbeveh by what school leaders, teachers, and
students require for school success. In spite akiwg with the hardest to reach and teach, the
ACCESS program has gained state and national réowygrior its successes. In a federally
funded study concluded in 2007, the ACCESS progmaceived recognition by the American
Institutes for Research as one of the top threerradtive education programs in the nation
(American Institutes for Research, 2007). Altewetschools are growing in number and in
variety, and leaders for these schools are needed mhe following is a partial listing of the
variety of settings that alternative schools maguage: continuation schools, opportunity
schools, Juvenile Court schools, county commundityosls, State Youth Authority schools,
other correctional facilities, group home schootsidential substance treatment programs, and
charter schools.

Large numbers of young people are at risk. Mamycansidered at risk of dropping out
or worse: adjudication, detention or long-term mceaation. Students who find themselves in
these schools frequently receive instruction in-traditional instructional settings in schools led
by those trained to lead in regular schools (P26638).

In California, the number of at-risk, adjudicatéu;arcerated, and charter school youth
taught in these settings rivals the totamhar of students served in special education i
the state (Ashcroft, Price, & McNair, 1992). Yetdontrast to special education, a field of study
that has generated in California six different salest teacher credentials and advanced study at
the Master's and Doctoral levels, few universitdier even a single course directed at teachers
or leaders of at-risk or delinquent youth. Teash&ho work with youth in institutional or
alternative community and school settings typicadigeive no specialized training intended to
equip them to serve these often difficult-to-teastbhdents in the context of these atypical
instructional settings. Perhaps more alarming pexdinent to this article is that there are no
programs nationwide that train professionals td ieaalternative schools.
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The Alternative School Leader

Clearly, leaders of schools with an at-risk studespulation require specific preparation
with appropriate training and support so they ead|staff toward teaching effectively and for
at-risk students to learn successfully.

Leader Preparation

The challenge and goal is to prepare and trainelsadtho can lead in special schools
while implementing proven alternative educatiomgiples and strategies in districts, counties,
and states throughout the country that are fadmeg town alternative education and dropout
crises. For alternative schools to improve, andaterisk and dropouts to have a place to go,
“it's not just the children who need to learn. ddty leaders are essential to academic success,
and they need to be cultivated as carefully as gtedents” (Samuels, 2008).

Preparation in the Past

Dr. Larry Lezotte, in his ground-breaking researfduynd that having: a clear school
mission, high expectations for success, instruatid@adership, frequent monitoring of student
progress, opportunity to learn and student timetamk, a safe and orderly environment, and
finally, positive home-school relations led to sechomnprovement and student learning (Lezotte,
1991). Leaders who could deliver on the abovddiin schools that worked for most students.

In 1993 Milstein and his associates publish€tianging the Way We Prepare
Educational LeadersThey proposed some significant changes in the leagers were trained.
Following the research of Milstein, The DanforthuRdation of St. Louis Missouri awarded a
grant that supported a five-year research and dpmednt program that implemented the
Milstein proposals and changed how principals weepared to lead in public schools. Their
study however, focused on preparing leaders faitiomal schools (Milstein, Cordeiro, Krueger,
Parks, Restine, & Wilson, 1993).

Preparation Today

Today new leaders (administrators) are trained laacbme well versed in traditional
school improvement and reform strategies, someugfirauniversity programs and some in local
districts preparation programs. Lately, particiylars preparation programs are evaluated, one
conclusion is that all is not well. Arthur Levineho releasedducating School Leadeiis
2005, challenged the notion that our leader prejgargprograms were doing an adequate job
(Levine, 2005).

John Hoyle however, reported that there were adnfly points of view about leader
preparation programs (Hoyle, 2004). Art Levinesnder president of Columbia University’s
Teachers College, wrote about the “inadequate palapg” preparation programs we have at
many higher education institutions (Levir#905). John Hoyle responded that university
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preparation of school principals and superintergldras never been better. Hoyle based his
conclusions on indicators of academic achievemsuth as entrance exams, grade point
averages, and ethnic and gender diversity, andestgg that the talent pool of graduate students
in educational administration improves each dec¢bidgle, 2004).

So where are we? What do we know? Stemming frexotie’s work, along with
subsequent researchers, we know what educatioerkeaa traditional schools need to know.
We know, too, what skills they need to be succéssiarzano, through his research, has
presented evidence-based information on what péteineed to do to be successful, and that
means influencing student achievement (Marzano5200 we marginalize Levine’s conclusion
about preparatory programs, that all is not welt] & we accept Hoyle’s conclusions that, even
if we do have poor preparation programs as Levuggssts, the candidate pool is strong, and
newly trained leaders are well prepared to leadsobiools, we still don’t have candidates trained
to lead in alternative schools. Problems for thesk student and those attending alternative
schools persist at a high level, and the numbestudents failing to pass even basic levels on
achievement tests are dropping out is rising, koqfe, 2009). Of course, dropouts and dropout
rates are just one example of a growing and nafa@vproblem with schools and student
learning. So, even with well-trained leaders, pheparation programs (that are under scrutiny)
are those programs training traditional school ées.d Whether the programs are “good” or not
and there are arguments on both sides, there distossion about the training programs for
alternative school leaders. There are none.

Future Leadership Preparation

If we look at one example of the current offeringsa leadership preparation program,
the problem of preparing leaders for schools witeraative populations might become clearer.
The courses required for certification at one tofitn are as follows: Contexts of Educational
Leadership, Principles of Educational Leadershigludational Leaders as Instructional
Supervisors, Educational Budgeting and ResourcecAtlon, Legal and Ethical Perspectives of
Leadership in Schools, Educational Environmentgriship |, Internship 1l, and Internship Ill.
The Required Courses (9 Hours Minimum) are as follows: Educational and Psychological
Statistics, Directed Individual Study: Special Renb, and Workshop in Ed Adm and Supr (Prof
Writing: Required for GRE Verbal <450 and/or Wrgir3.5). TheSuggested Elective Courses
(6 Hours Minimum are: Public School Finance, Educational LeadershAipplications of
Theory to Educational Administration, Ethical Deais Making in Educational Administration,
Technology Issues in School Administration, CompeeaEducation, Issues in Education,
History of Education in the United States (MisggsiState, 2009).

These courses are similar to the standard courfesed in many school leadership
preparation programs today. One might be hard edess see some relationship between these
courses and what “real” leadership at the schoe¢llés all about, not to mention that the
correlates of effective schools research are athaeged in the course descriptions of the above
courses, if they exist at all, and nothing appedirectly related to leading in today’s
environment of school reforms in teaching and leaynprofessional learning communities
(PLC’s), professional development schools (PDS'&) says nothing of alternative schools with
at-risk populations. This criticism has proetptpolicy makers to reexamine one of the prime
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policy levers they have long used to affect chanigeschool leadership preparation -- the

certification requirements imposed on those whdwislead schools as principals. Indeed, these
certification requirements drive the curriculum farstate’s leadership preparation programs
(McCarthy, 2002).

Now let’s look at a recently revamped curriculum ddeadership preparation program at
a higher education institution that his trying avngpproach. Below are the courses listed for
certification: Experiential Learning: Leadershigue, Disciplined Inquiry, Disciplined Inquiry
I, Pluralistic Communities: Administrative Issudsadership Practicum, Leadership Dynamics
and Data-Driven Decision- Making, The Art of Leastep, Curriculum Engineering,
Leadership, Equity, and Educational Law, Policy t8ys Analysis, Evaluation &
Implementation, Finance, Resource Development &lémentation, Internship, Supervisory
Behavior, Managing Human and Material ResourcesblPm-Centered Research |, Field
Experience and Portfolio Assessment, DissertatrofeBt (University of Wilmington, 2009).

Certainly one could suggest that these coursesaagpebe more in line with current
school reform issues and needed skill sets. Homwevtarge assumption is made here both in
assuming the upper group of courses do not inatodéent that will help new leaders learn what
they need to know. A second assumption is thadumexthe later courses have more trendy titles
they do have what candidates need. They secadnaf Icburses sound more non-traditional and
futuristic, but is there research to suggest thatlates completing such a program are going to
be better prepared, especially when consideringrpms for alternative school leaders and
leaders of schools with at-risk populations thamsthwho attend the more traditional program
with the more traditional curriculum?

Newly prepared leaders are required to be suadesshool leaders in the traditional
schools. One measure of their success is howshiéyevaluate and measure up to the skill sets
and characteristics of effective school leaderpehdaly brought about by their preparation from
the current offerings of the traditional higher edlion programs so recently criticized by
the work of Levine and others (Levine, 200&}empts to locate research studies that shed
a positive light on the preparation-practice paxafilads limited research in descriptive form that
reveals graduates’ satisfaction with the skills &ndwledge taught to them in their graduate
programs (Hatley, 1996). The work set forth in mafsthe current higher education programs
centers on a very traditional curriculum, many wate-old courses, as we have seen, and the
new curricula offered have no track record of sasde recommend them. Here again, what to
do?

Comments from current teachers about what theyevasuskill sets when they determine
the effectiveness of principals follow. Do thesanenents and observations shed any light on
what is needed?

“I spent half of my internship with the greatestntog of all. Her love for her students
radiated throughout the hallways, and her abildyirispire children to love learning was
incredible. She took time each day devoted to @adividual student and encouraged them to
reach for the stars” (Weaver, 2009).

“In my first year as a full-time teacher, my mengave me the following advice: build
relationships with students. He explained that asvhis unrelenting opinion that the key to
almost all success with children, whether behalji@eademic, or otherwise, was in building
relationships. He said knowing and caring for edlgifd, personally, is better than any reward-
behavior system a classroom can utilize. Stisdgrow to love you and don't want to let you
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down” (Corder, 2009).

No other motivation results in teachers workingdearfor you than knowing you care
about them and know them individually. He said mahelse fosters better classroom
community. And I've found him to be absolutely eatr It was simple advice, but no other piece
of advice have | kept more closely with me throughay career” (Skolny, 2009).

“We never had mentor/coaching meetings---this lisedlective learning that has guided
my leadership development. Below are a few othiegs | learned:

(1) Just because you are the boss does not meaalways know what is best —on your
own. Include the input of others in decision-makpmgcesses.

(2) Respect teachers and professionals as expetteir field, and make every decision
on the central theme, ‘what’s best for kids’ (WBEK)

(3) Take risks and change things if you feel sthpmdpout it.

(4) Meet with key problem-solvers, and stay abreadstudent changes in your building
in order to make attempts to intervene as soorossilge.

(5) Create a positive school culture by celebratwith staff, conducting meaningful
faculty meetings, developing good rapport, and dpejoproachable.

(6) Provide encouragement and feedback to faculdyssaff.

(7) Communicate with staff and make changes incneatlg.

(8) Share leadership with other administrators.

The things | learned were not tangible book corsdpit rather the intangible, invisible
glue that brings faculties together and affordsrthtbe opportunity to gain strength and grow
while increasing student achievement. | learnednt@st in human resources by respecting
teachers as professionals, encouraging others;edeldrating victories together” (Keel, 2009).

Another teacher states, “He taught me many thindg®w to work with inmates. The
major ideas | took from him were:

1. Treat them as if they will be your neighbors dag.

2. Everyone deserves a second chance.

3. Push them in ways they have never been pushietebe
4. Believe in them.

5. Always stay positive, even if they are not.

And the last thing | will never forget is when redsfor me to be enthusiastic every day”
(Rubenstein, 2009).

“It is so true that the ‘intangible things’ areetbnes that stick with us. When | think back
to my two best mentors, | reflect on things thatreveever taught in any undergraduate or
graduate class. This compassion and love of tegatomes only from experience. Obviously,
this person inspired not only his students but blsa@oworkers. What a gift” (Nesselrodt, 2009).

Teacher opinions may not be the best basis forstoacting a new leadership
development program, but certainly the thoughts &mwlings of those who will be our
candidates and future leaders should influencetlwoking and planning and even our course
objectives and offerings. Maybe what is importento look at what is significant to those on
the front lines. Are we teaching today'sdeis to give teachers what they need, want, and
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remember? If so, where is the leadership premargtiogram that focuses on training leaders in
the skill sets and behaviors these teachers hawtifiéd as impactful and life-changing?

If we go beyond traditional school leadership prapan and training and consider the
broader leadership field, the private sector intipalar, looking for example at the work of
people such as Kouzas and Posner, we find that skdivsets are required to be successful
leaders today in almost all environments (KouzaBdsner, 2003). Why not take the lessons
learned about leadership and add to them to creaiteing programs for leaders in public
education that can successfully train and devedagddrs for our alternative schools? We want
leaders who possess the skills and characteristiggested by the comments made by the
teachers quoted above.

The following is the suggested outline of a newdéapreparation curriculum based on
the research of Kouzas and Posner that goes bdfeirdcore program to focus on additional
areas of leadership that experientially-based redtere education practitioners have suggested
are critical to the success of alternative schealdérs working with alternative and at-risk
student populations (Price & Swanson, 1990). Kilesets identified by Kouzas and Posner are
the result of more than thirty years of intensigesearch. Kouzas and Posner have spent much
time and effort to determine the leadership compmés that are essential to getting
extraordinary things done in organizations. Théudes found that when leaders are at their
personal best, they make extraordinary things happkey called these the Five Practices of
Exemplary Leadership. They are: Model the Wagpire a Shared Vision, Challenge the
Process, Enable Others to Act, and Encourage tteetHKouzas & Posner, 2003). These
practices form the basis for the program pre-retgpssnost traditional school leaders ought to be
exposed to while also simultaneously serving asaseline in terms of overall leadership
development. But with curricula and courses hawiaglly changed for decades (there are some
exceptions, like the Wilmington University progranijow do new leaders, especially those
headed for alternative schools or those who worth vaur most difficult students, acquire
needed skills?

The Preparation of New School Leaders

Schools need leaders who create and cultivateitepoommunities where good teaching
matters. Some of those trained in the preceptscantponents of what Kouzas and Posner, as
well as others, discovered really matter are leadraditional schools in new ways with new
skills. But what should today’s alternative schiszlders be able to do addition tomastering
the leadership areas identified by Kouzas and R®snén the _Leadership Cod@Jlrich,
Smallwood, & Sweetman, 2009), the authors sugdestdchool leaders should be even more
relationship based in their content knowledge dlil sets. They must be able to go beyond
modeling the way and be able to ‘shape the fut{lie’a strategist) with others. They need to go
beyond being a visionary and ‘make things happeer’ 4n executor) or to execute a shared
vision. They need to go beyond challenging thegse and ‘engage today’s talent’ (be a talent
manager) for each of those they work with in alé¢irre schools. For those who take on the
cause of school reform and student learning fariaditive and at-risk students, even more is
required. Alternative school leaders need to gambé enabling others to act and help to ‘build
the next generation’ (be a human capital developkile also working on ‘investing in yourself’
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(working on personal growth and skill proficiency)n alternative school leader must be a clear
communicator who builds upon his/her strengths rideo to communicate to others what a
positive, productive school environment that sufgpteachers and enables students’ looks and
feels like. Other areas under consideration amblresearched are also reflective of changes in
views about leadership, leadership training, amgharation (Northouse, 2009).

Through literature reviews and research data frtsnown school reform initiatives,
Southern Regional Education Board (SREB) has ifledtiLl3 Critical Success Factors (CSFs)
associated with principals who have improved studehievement in schools with traditionally
“high risk” demographicsRreparing a New Breed of School Principals: It'amB for Action
SREB, 2001). These factors, organized under tbveearching competencies, are the driving
force for the work of the SREB Learning-Centereddership Program.

The Proposed Preparation Program

Research indicates that teachers stay in teachlmenwhey have strong leaders who
value them as resources (Salyer, 2003). Teachkrat-osk students especially want a
knowledgeable and supportive leader who builds wmgrkelationships with his/her faculty
(Graseck, 2005). The leadership preparation andiriga program outcomes outlined below
include: a change in culture (support for leadgrscellence) and an increase in the use of
technology to support communication among leadprsfa@ndidates (support for leadership
networking). The primary outcomes are as follows:

An increase in knowledge and skills critical todeeship in high-need districts and
schools. To ‘shape the future’ as a strategigtireg one to know the students, the staff,
and the environment.

As highly qualified leaders who are prepared tokniarlow-income, high-need districts
and schools. Each leader will develop, throughiagept/problem-based learning (PBL)
methodology, a method to deliver on not only tharetl vision and mission of the
school, but a plan to make things happen as oneexhoutes the strategic plan of the
school.

As a leader who can create a culture of excelleméeadership and one who can create
with a rigorous staff selection process, providiogching and training through authentic,
job-embedded development experiences, and estgilidbssional web-based networks
in support of a plan and a process to engage andgedoday’s talent.

A mastery of a variety of methods that will be immarated into leadership training,
including PBL, technology and a social network, it@rease interactions among
participants and to build the next generation aohhno capital.

That the leadership preparation program providepa in the tools and skills necessary
for leaders to lead successfully in high-need sksh@md districts. A website and
materials will make products available for downlpatkating marketing materials that
promote successful program strategies.

As a leadership training program that will utiliad®BL model to train staff. The benefit
of this model is that learning is experiential-lthsgnd learning takes place in real time as
problems are encountered or as new strategiesgternented.
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Interpersonal Skills, the Final Piece in the Puzzland the Catalyst for Success

Finally, many of the skills and aptitudes necesséoy effective leadership are
interpersonal. The Program participant will be omeo is willing to “invest in you.” A
candidate is one who is willing to work on persopadficiency. The “How” of leadership and
not just the “What” of it comes into play here. The 8" Habit, Steven Covey asserts that a
transformational workplace is not just about wortkjs equally about human relationships.
Research specific to improvement in low-performihggh-poverty schools and districts also
emphasizes the importance of trust and supportd,a®004). The program proposed covers
more than the content of the curriculum, the preadgmproved instruction, and the “technical”
aspects of leadership. It is more than learnirg way of “encouraging the heart.” The
leadership preparation program proposed is a fdiorddased in trust and caring. It is a
relationship-based program that emphasizes cadualjsawho build trust with students and staff.
Through the dynamic process of interaction, progtamees realize that true leadership comes
from helping people get from where they are to whtrey want to be. Self-awareness and
accompanying skill development through a lifelorgprhing approach is captured in an
individual portfolio so that progress and new skék acquisitions can be documented, measured
and stand to serve as a resource over time. Th®lpwalso serves as a resource guide for the
future practitioner.

Concluding Remarks

The Leadership Preparation and Training Progranpgeed seeks to develop, certify,
and support school leaders to focus on school tehgeand effective instruction with the goals
of development, growth, and achievement for alt@évaaand at-risk students. Leaders in schools
and districts have the ability to be proactive lirarging the future of at-risk students while there
is still time. Early identification and supporiavappropriate educational options allow proactive
leaders to identify those students who are likelyisengage themselves from the educational
system. When at-risk students participate in @adteve programs under prepared and trained
leaders who know how to engage at-risk studentsirgspire a staff through relationship-based
and research-supported approaches and intervensagsess for some of our most difficult
school populations and schools becomes possible.

If we are truly committed to school reform we ngmdpare and train leaders to be truly
effective school leaders in alternative schoolshe Tmost significant challenges facing the
preparation of school leaders may be to identifgsgae actions that can be taken by states and
others to promote fundamental changes in schodklsaip preparation programs to focus on
preparing new leaders whose successes with altenstudents and schools will result in
achieving greater social justice for all of us. dchieving greater social justice, we may also
prepare leaders for programs where the greatest edsts to help all students succeed in the
education programs we provide.
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